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1
Introduction and Objectives

The Pre-Service Teacher Survey 2010 is used by the department to enhance existing medium and long-term supply forecasting by identifying the skill mix, location preferences and intentions for pre-service teachers. The survey also provides an evidence base for planning strategies to ensure the supply of graduates best matches current and future demand for teachers. 

The Pre-Service Teacher Survey is an on-line survey designed to capture teaching preferences and intentions for all students currently enrolled in an undergraduate or postgraduate teaching course in a Queensland university. In 2007, the Department of Education and Training (DET) obtained information on the intentions of pre-service teachers to assist the department’s planning processes for teacher supply. The data collected from the 2007 survey were used by the department to inform current and future workforce planning strategies particularly in relation to attraction and retention initiatives. In 2010, the department again conducted the survey, seeking responses from all students currently enrolled in an undergraduate or postgraduate teaching course in a Queensland university. 

Information gathered through this survey has been aggregated and analysed for each cohort (study year) and sector (Early Childhood, Primary, Secondary and Special Education). Analysing data from both the 2007 and 2010 surveys provides the opportunity to identify trends over time.

Analysis of teacher supply and demand indicates that, while Queensland’s general teacher supply and demand is expected to remain broadly in balance, some disparity is emerging in some specialist teaching areas such as Mathematics B and C, Industrial Technology and Design, Physics, Chemistry, Senior English, History, Geography, Special Education and Languages Other Than English.  The reasons are varied and include that these specialist areas often have attractive employment opportunities outside of teaching.  These shortage areas have been identified nationally and internationally, and have resulted in development of a range of targeted attraction and retention strategies. 

Some jurisdictions are predicting shortages across all teaching areas, especially in rural and remote locations. In recent years, schools located within regional Queensland reported an increased challenge in recruiting and retaining teachers. The department has responded through strategies that promote service in non-metropolitan areas, and provide incentives for teachers to work in non-preferred locations.

The department, however, acknowledges that responses to teacher supply concerns must be founded on ensuring the supply is of a high quality. Strategies that seek to attract the highest calibre entrants into the profession, provide the best possible pre-service teacher program through university, and support beginning teachers through effective induction are at the heart of the reform ambition espoused in Professor Geoff Masters’ Review of Queensland Primary Education, the Improving Teacher Quality National Partnership and the Flying Start for Queensland Children Green Paper.

The data provided through this survey will inform strategies devised in support of these key business drivers.

2.
Questionnaire Sampling and Response Rates

2.1
Response rates 

All nine Queensland Universities that provide pre-service teacher education were invited to participate in the survey, which was completed on-line. As at September 2010, 3 237 responses were received. 
Table 1 below shows the collated responses from the nine Universities surveyed in 2010.  

Table 1: Response Rates of all Queensland Universities surveyed
	University 
	2007
	Percent
	2010
	Percent

	Australian Catholic University
	1
	0.1%
	94
	2.9%

	Central Queensland University
	3
	0.2%
	92
	2.8%

	Christian Heritage College
	1
	0.1%
	59
	1.8%

	Griffith University 
	770
	46.8%
	1 119
	34.6%

	James Cook University
	91
	5.5%
	307
	9.5%

	Queensland University of Technology 
	676
	41.0%
	739
	22.8%

	University of Queensland
	85
	5.2%
	447
	13.8%

	University of Southern Queensland
	6
	0.4%
	164
	5.1%

	University of Sunshine Coast
	0
	0.0%
	210
	6.5%

	Other 
	12
	0.7%
	6
	0.2%

	Grand Total
	1 645
	100%
	3 237
	100%


2.2
Interpreting and Reporting the Survey Data
DET is committed to working with Queensland HEIs and Education employers to ensure a match between teacher graduates and employment opportunities.  Education Queensland currently obtains data from all HEIs for undergraduate and graduate students in each teaching subject area to support the Workforce Supply and Demand program.  The information received from the Pre-Service Teacher Survey gives further indication to DET of the location/s and subject preferences for all pre-service teachers. It is anticipated that this survey will be conducted annually to allow for trend analysis.

A sample of the questionnaire is attached at Appendix 1.  

3.
Demographic Background

Student’s demographic factors such as age, studying full time or part time and language background play a significant role in their preference of a learning environment. Data relating to key demographic variables of age, gender and Indigenous status is examined in this report.

3.1
Age  
The age distribution of the undergraduate and postgraduate student is important information for workforce planning. The average age of students studying teaching in Queensland HEIs who responded to the survey is 26 years in 2010 – unchanged since 2007. The age groups are shown in Table 2 below.
Table 2: Age Profile of all Pre-Service Teachers 

	Age Range
	Number
	Percent

	Under 20
	536
	16.6%

	20-25
	1 321
	40.8%

	26-30
	383
	11.8%

	31-35
	326
	10.1%

	36-40
	291
	9.0%

	41-45
	213
	6.6%

	46-50
	112
	3.5%

	Over 50
	55
	1.7%

	Total
	3237
	100%


In recent years there have been concerns raised regarding the ageing teaching workforce.  DET undertook a detailed analysis of the teacher supply and demand in 2006 and the results show that Queensland has the most favourable age distribution of any teaching workforce in Australia. 
The average age for teachers in Australia is 43.5 years. However, the age of Queensland teachers seems to be below the national average with the DET annual report 2009/10 stating that the overall average of teachers in Queensland state schools is currently 42 years and the average age of retirement for teachers in Queensland has increased over the past decade from 56 years in 2003 to 60 years in 2009 which may be attributed to a number of factors, including recent changes to superannuation entitlements.
3.2 Gender

In 2010, teaching remains a female-dominated profession, and the enrolments in universities suggest this phenomenon will continue. The proportion of male teachers across Australia was 35 per cent in the 1980s, declining to 30 per cent in the 1990s. The current proportion of male teachers in Queensland state schools is approximately 25.1 per cent. 

The proportion of male teachers employed in each sector continues to be relatively static:

· Primary 

-
18.4  per cent

· Secondary

-
40.2  per cent

· Special Education
-
14.4  per cent
Table 3: Gender 

	Year
	Female
	Male

	2010
	83.5%
	16.5%

	2007
	81.7%
	17.1%


3.3 Indigenous Status
The Aboriginal and Torres Strait Islander Employment Action Plan 2010-2013 is an important component of the department’s workforce diversity and equity program. The action plan outlines actions and strategies to improve the employment, retention and career development of Indigenous people within the department. Some of the targets include:

· Position the department as an employer of choice for Aboriginal and Torres Strait Islander employees;

· Increase representation of Aboriginal and Torres Strait Islander workers across all classification levels and employment types by at least 2.6 per cent;

· Develop a “culturally aware” workforce;

· Enhance communication techniques;

· Develop training and development opportunities.

The survey sought individuals to identify themselves as Indigenous. Through stakeholder consultation, the department is aware that there are many reasons why Indigenous Queenslanders do not self-identify, however the data provided in Table 4 provides an indicative number of pre-service teachers identifying as Indigenous in 2010 and 2007.  On this data, there has been a significant increase in the percentage of pre-service teachers identifying as Indigenous since 2007.
Table 4: Indigenous Status
	Response
	2007
	2010

	Aboriginal/Torres Strait Islander person
	1.6%
	2.3%


4. Qualifications and Current Study

4.1
Current Study 

The majority (74.4%) of respondents were currently enrolled in an undergraduate program.

Further analysis for items such as Rural and Remote (Section 6.5) and Further Study (Section 6.4) has been undertaken for students expected to graduate in 2010 as well as all graduates to examine whether intentions change as graduation nears..

The majority of the respondents, 34 per cent, indicated that they would complete their studies in 2010 followed by 24.2 per cent in 2011, 18.1 per cent in 2012 and 16.3 per cent in 2013.
4.2
Qualifications

The pre-service teachers were asked to identify if they had previous qualifications and indicate their highest level attained. Results from Table 5 below show that 44.4 per cent of pre-service teachers have previous qualifications and Table 6 shows the highest levels attained.      
Table 5: Previous Qualifications
	Response
	2007
	2010

	Yes
	36.5%
	44.4%

	No
	59.4%
	51.8%

	No Response \ Not Answered
	4.1%
	3.8%


Table 6: Highest Level Attained
	Response
	2007
	2010

	Bachelor degree
	39.7%
	43.5%

	Certificate
	22.5%
	25.9%

	Diploma
	26.4%
	21.4%

	Masters
	5.1%
	4.4%

	Graduate diploma
	3.6%
	2.6%

	Graduate certificate
	1.0%
	1.7%

	PhD
	1.7%
	1.3%


Note: Only those respondents who answered “Yes” about whether they have a previous qualification as shown in Table 5 are included in this figure.

The most common level of previous qualification attained is a Bachelor Degree (43.5%) followed by Certificate (25.9%). The most common identified fields of study undertaken by pre-service teachers with previous qualification are Education (16.2%), Business (15.3%), Science (9.3%), and Arts and Languages (9.0%). 
4.3 Trade Qualifications

Pre-service teachers were asked to identify whether they held trade qualifications and, if so, indicate the relevant trade area. 

Of the total respondents, 11.5 per cent indicated that they hold trade qualifications. 
Table 7: Trade Qualifications    

	Response
	Percent

	Yes
	11.5%

	No
	84.4%

	No Response/ Not Answered
	4.1%


The most common trade expertise of pre-service teachers was “Hospitality, travel and tourism” with 35.5 per cent followed by “Other” trade expertise (31.7%), “Sports and Recreation” (14.0%) and “Arts and Entertainment” (11.6%).

Table 8: Trade Area of Expertise

	Trade Area
	Percent

	Hospitality, travel and tourism
	35.5%

	Other
	31.7%

	Sport and recreation
	14.0%

	Arts and entertainment
	11.6%

	Building, construction, transport and distribution
	4.0%

	Engineering and mining
	3.8%

	Fashion, textiles and soft furnishings
	3.8%

	Information and communication technology
	3.5%

	Science and technology
	1.9%

	Automotive
	1.6%


Note: Only respondents who answered “Yes” about whether they have a trade qualification as shown in Table 7 are included in this figure.

5.
Career Paths in Teaching
5.1
Workforce Planning
DET currently obtains data from Universities for undergraduate and graduate students in each teaching subject area. This information guides workforce planning strategies in order to best ensure timely and equitable employment opportunities for teaching graduates and assists the Department in the recruitment of teacher applicants and redeployment/retraining of the existing workforce. 

5.2
Pre-service Teachers Subject Preferences

A key survey question in the pre-service teacher survey asked respondents to indicate the learning phase/s that they would be formally qualified to teach upon graduation. Respondents could select more than one learning phase or sector if applicable. 

43.6 per cent, of all students surveyed indicated that they were currently studying in Primary (years 1-7) teaching areas, Secondary Education at 36.3 per cent and Early Childhood Teaching at 32.4 per cent. 4.4 per cent of pre-service teachers will be formally qualified in Special Education.

Table 9: Learning Phase/ Sector

	Response
	Count
	Percent

	Early Childhood (Pre-prep)
	458
	14.1%

	Early Childhood (Prep – Year 3)
	1048
	32.4%

	Primary (Years 1 – 7)
	1411
	43.6%

	Middle Years (Years 4 – 9)
	773
	23.9%

	Secondary (Years 8 – 12)
	1175
	36.3%

	Special Needs
	144
	4.4%


Note: Respondents could indicate more than one Subject Area
Table 9 below shows an indication of preferences for Early Childhood and Primary Teaching areas.  The highest response is Year 1-3 with 43.2 per cent percent followed by Middle Schooling Years 4-7 with 35.3 per cent and third Prep with 28.5 per cent. Of interest given the current emergence of new demand in the early childhood education and care sector resulting from recent government commitments, 9.0 per cent of respondents indicated preference in working in an Early Childhood centre rather than a school. 

Table 10: Preferred Subject Areas – Early Childhood and Primary Teaching Areas
	Response
	2007
	2010

	Years 1 – 3
	25.5%
	43.2%

	Years 4 – 5
	26.2%
	35.3%

	Prep
	30.1%
	28.5%

	Years 6 – 7
	20.3%
	28.5%

	Multi-age
	4.9%
	11.6%

	Learning Difficulties
	17.2%
	11.5%

	Pre-prep (In an Early Childcare Centre)
	N/A
	9.0%

	Behaviour Management
	14.8%
	8.8%

	Physical Education
	16.2%
	8.7%

	Information and Communication Technologies
	8.9%
	6.7%

	Outdoor and Environmental Education
	10.5%
	6.5%

	English as a Second Language
	6.6%
	5.5%

	Music
	7.3%
	4.9%

	Teacher Librarian
	3.5%
	3.3%

	Instrumental Music
	3.0%
	1.8%

	Japanese
	2.7%
	1.3%

	Chinese
	0.9%
	0.9%

	French
	2.0%
	0.8%

	German
	1.0%
	0.6%

	Spanish
	0.8%
	0.5%

	Indonesian
	0.6%
	0.4%

	Italian
	0.5%
	0.4%

	Korean
	N/A
	0.2%


Pre-service teachers were also asked for their preferred teaching areas in secondary learning phase to assist DET in identifying and forecasting potential shortages in specialist teaching areas. Table 11 below shows the highest preference as English with 21 per cent, followed by SOSE with 14.7 per cent and Mathematics (8-10) with 12.9 per cent. 

Table 11: Preferred Subject Areas - Secondary
	Response
	2007
	2010

	English
	29.8%
	21.0%

	Studies of Society and Environment
	22.4%
	14.7%

	Mathematics (8-10)
	N/A
	12.9%

	History
	14.2%
	12.1%

	Modern History
	11.4%
	10.3%

	Science (8-10)
	N/A
	10.3%

	English Communication
	5.7%
	9.9%

	Ancient History
	12.6%
	9.7%

	Study of Society
	12.2%
	9.7%

	Health and Physical Education
	17.1%
	9.0%

	Social and Community Studies
	6.8%
	8.0%

	Geography
	10.8%
	7.5%

	English Extension
	8.8%
	7.3%

	Biology
	13.9%
	6.8%

	Mathematics A
	17.7%
	6.8%

	Health Education
	11.0%
	6.7%

	Drama
	14.2%
	6.4%

	Middle Schooling
	10.1%
	6.1%

	Functional English
	4.9%
	5.9%

	Physical Education
	10.3%
	5.7%

	English for ESL Learners
	4.1%
	5.5%

	Aboriginal and Torres Strait Islander Studies
	5.0%
	5.2%

	Mathematics B
	10.2%
	5.1%

	Multi-strand Science
	12.5%
	5.1%

	Prevocational Mathematics
	2.7%
	5.1%

	Film, Television and New Media
	8.9%
	5%

	Music
	8.4%
	5%

	Functional Mathematics
	4.1%
	4.9%

	Creative Arts
	7.8%
	4.7%

	Religion and Ethics
	5.3%
	4.7%

	Study of Religion
	4.9%
	4.4%

	Visual Arts
	12.0%
	4.4%

	Information and Communication Technology
	3.2%
	4.4%

	Business
	4.2%
	4.1%

	Civics
	3.5%
	4.0%

	Mathematics C
	6.0%
	4.1%

	Special Needs
	9.0%
	4.0%

	Business Communication and Technologies
	4.3%
	4.0%

	Political Studies
	4.7%
	3.9%

	Philosophy and Reason
	3.3%
	3.7%

	Home Economics
	8.0%
	3.6%

	Business Education
	5.5%
	3.6%

	Chemistry
	5.4%
	3.6%

	Recreation
	5.5%
	3.6%

	English as a Second Language
	4.1%
	3.3%

	Legal Studies
	5.6%
	3.3%

	Technology
	N/A
	3.2%

	Business Organisation and Management
	3.2%
	3.1%

	Earth Science
	5.8%
	3.1%

	Futures
	4.0%
	2.8%

	Hospitality
	5.7%
	2.7%

	Science 21
	2.7%
	2.7%

	Technology Studies
	4.2%
	2.7%

	Music Extension
	3.2%
	2.6%

	Dance
	7.6%
	2.6%

	Tourism
	5.3%
	2.4%

	Hospitality Studies
	6.2%
	2.4%

	Information Technology Systems
	3.5%
	2.4%

	Information Processing and Technology
	4.3%
	2.4%

	Physics
	4.5%
	2.2%

	Marine Studies
	3.8%
	2.1%

	Accounting
	2.4%
	1.9%

	Instrumental Music
	2.9%
	1.9%

	Economics
	3.1%
	1.8%

	Graphics
	3.3%
	1.8%

	Japanese
	4.2%
	1.8%

	Outdoor Education
	6.3%
	1.8%

	Industrial Technology and Design
	2.6%
	1.5%

	Marine and Aquatic Practices
	2.3%
	1.3%

	Agricultural Science
	1.5%
	1.3%

	Teacher Librarian
	1.9%
	1.2%

	Agriculture and Horticulture
	1.7%
	1.1%

	Chinese
	1.4%
	1.0%

	Engineering Technology
	1.4%
	1.0%

	Manufacturing
	0.7%
	1.0%

	French
	2.9%
	0.9%

	Spanish
	1.1%
	0.7%

	German
	1.5%
	0.6%

	Aerospace Studies
	0.7%
	0.5%

	Italian
	1.6%
	0.5%

	Indonesian
	1.1%
	0.3%

	French Extension
	0.6%
	0.2%

	German Extension
	0.2%
	0.2%

	Korean
	0.1%
	0.2%

	Latin
	0.3%
	0.2%

	Indonesian Extension
	0.2%
	0.1%

	Polish
	0.1%
	0.1%

	Russian
	0.2%
	0.1%

	Vietnamese
	0.1%
	0.1%

	Modern Greek
	11.4%
	0.03%


Note: Respondents could indicate more than one Secondary preferred subject area

5.3
Special Education Teaching Areas
The department supports a growing number of students with disabilities each year. Whilst every classroom in every school may have students enrolled who have special needs, in 2009-10, 583 state schools were providing discrete special education programs and a total of 20 230 students enrolled in state primary and secondary schools were identified as students with special needs. From 2006 to 2010, enrolments of students with disabilities experienced an overall growth of 14.4 per cent. Currently, the state system comprises of 43 special schools. 

Given that there continues to be a high demand for special education teachers, a specific purpose of the Pre-Service Teacher Survey was to gauge interest in this teaching area. Table 12 below shows the areas of special education the respondents have expressed an interest to teach.  
Table 12: Preferred Subject Area – Special Education Teaching Areas
	Response
	Count
	Percent

	Learning Needs
	107
	3.3%

	Inclusive Education
	91
	2.8%

	Autistic Spectrum Disorder
	88
	2.7%

	Behaviour Management
	85
	2.6%

	Intellectual Impairment
	69
	2.1%

	Early Intervention
	57
	1.8%

	Multiple Impairment
	53
	1.6%

	Physical Impairment
	52
	1.6%

	Speech Language Impairment
	52
	1.6%

	Hearing Impairment
	35
	1.1%

	Visual Impairment
	32
	1.0%


Note: Respondents could indicate more than one Special Education Teaching Areas preference

5.4
Preferred Sector for Employment

The Department acknowledges that, whilst the state schooling system continues to support the majority of Queensland’s young people, many Queenslanders choose to enroll their children in the non-state schooling sectors.

The State system is operated by DET and comprises 1 235 schools in Queensland and more than 39 000 teachers for approximately 488 079 students in February 2010. Enrolment in Queensland state schools continue to increase. From 2006 to 2010, enrolments experienced an overall growth of 6.8 per cent. Around a quarter (26.2%) of state school students were enrolled in schools in the Metropolitan Region, followed by South East and North Coast Region (both 21.4%). 

In 2009, the Catholic schooling sector comprised 287 schools, employing 9 017 teachers to support approximately 128 406 students. The independent sector comprised 180 schools, employing 8 140 teachers for approximately 106 049 students. In 2009, State schools catered for 67.7 per cent of all students in Queensland whereas Catholic Schools catered for 17.8 per cent and Independent Schools catered for 14.5 per cent of all students in Queensland.

The pre-service teacher survey results indicate that the majority, 87.8 per cent of pre-service teachers identified the state education sector as their preferred employer (refer Table 13), although. 57.4 per cent indicated interest in employment in the independent sector and 43.2 per cent in the Catholic sector. (Respondents could indicate more than one preferred sector as their preferred employer.)

Table 13: Sectors in which employment is sought
	Response
	Percent

	State
	87.8%

	Catholic
	43.2%

	Independent
	57.4%


Note: Respondents could indicate more than one preferred sector

5.5
Preferred Employment Type

The Pre-Service Teacher survey results show that there is a very strong preference for Queensland pre-service teachers to actually seek and obtain full-time employment as teachers (refer Table 14). Of all students surveyed, 84.7 per cent indicated that they would be seeking permanent full-time employment and a further 7.9 per cent nominated permanent part-time as their preference upon graduation. Only 4.9 per cent of the remaining students said that they would only seek either temporary or casual work, and a further 2.5 per cent stated that they would not be seeking employment as a teacher in Australia at the completion of their study. 
Table 14: State Sector: Type of Employment being Sought
	Response
	Percent

	Permanent full-time
	84.7%

	Permanent part-time
	7.9%

	Casual
	3.7%

	Not seeking employment as a teacher in Australia immediately upon graduation
	2.5%

	Temporary
	1.2%


Note: Respondents could indicate more than one employment type

Students not seeking employment in Australia identified various reasons, including overseas travel, overseas employment as a teacher, planning to work in another field and undertaking further study.

6. 
Future Career Intentions
This chapter examines the future career intentions of pre-service teachers.  It looks at respondents’ leadership intentions, location preferences, intentions upon graduation, intentions to undertake further study to work as a specialist teacher and whether they are willing to work in rural and remote locations

6.1
Promotional Positions


The question “Do you intend to seek a promotional position during your career?” is examined in Table 15.  The table shows that the ‘Yes’ response from male pre- service teachers was 59.3 per cent and 43 per cent from female pre- service teachers. Overall, 41.2 per cent have not decided on their career aspirations in leadership.

Table 15: Do you intend to seek a promotional position during your career?
	Response
	Yes
	No
	Undecided
	No Response/

Not Answered

	Female
	43.0%
	7.3%
	43.6%
	6.1%

	Male
	59.3%
	4.9%
	29.3%
	6.6%

	Total
	45.7%
	6.9%
	41.2%
	6.2%


Head of Department was the most popular selection with 18.9 per cent followed by Principal with 12.4 per cent and Guidance Officer with 6.2 per cent (refer to Table 16).

Table 16: Promotional position preferences
	Response
	Female
	Male
	Total

	Head of Department
	17.6%
	25.7%
	18.9%

	Principal
	10.3%
	23.5%
	12.4%

	Guidance Officer
	6.8%
	3.4%
	6.2%

	Teaching Principal - small schools
	4.4%
	3.6%
	4.2%

	Deputy Principal
	4.3%
	3.4%
	4.1%

	Head of Curriculum
	4.3%
	2.1%
	3.9%

	Head of Special Education Services
	2.0%
	1.3%
	1.9%

	Head of Campus/School
	0.8%
	1.1%
	0.8%

	Other 
	2.6%
	2.4%
	2.6%


Note: Respondents could indicate more than one promotional position
Note: Only those respondents who answered “Yes” and “Maybe” about whether they intend to seek a promotional position during their career as shown in Table 15 are included in this figure.

6.2
Intentions Upon Graduation


The charts below (Figures 1 and 2) indicate the respondents’ intentions upon graduation for both female and male pre-service teachers currently studying a teaching course. 
An examination of this question by gender showed that whilst both females and males showed a high intention to teach in Queensland for at least 10 years at 40.4 per cent and 35.1 per cent respectively, male respondents indicated a higher response rate for ‘Unsure at this stage’ at 18.2 per cent compared to 14.3 per cent for females. 
Figure 1: Intention Upon Graduation – Females
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Figure 2: Intention Upon Graduation – Males 
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6.3 Location Preferences


Of the respondents indicating they would seek employment in the state sector, the most popular education region selected is South East Queensland (44.8%) followed by Metropolitan region (36.8%). Conversely, only 7.2 per cent of pre-service teachers selected Far North Queensland as a preferred location. 18.7 per cent of respondents indicate that they are willing to teach in any region.  

Table 17: Location Preferences (State Sector)

	Preference
	Percent

	All Regions
	18.7%

	Far North Queensland
	7.2%

	North Queensland
	10.4%

	Darling Downs South West Queensland
	9.5%

	Central Queensland
	10.7%

	North Coast
	13%

	South East
	44.8%

	Metropolitan
	36.8%


Note: Respondents could indicate more than one location preference

6.4 Specialist Teaching


The Pre-Service Teacher Survey also invited the respondents to indicate their interest in developing additional skills in specialist teaching areas. Table 17 shows the results of whether the pre-service teachers could consider undertaking further study to acquire these specialist teacher skills.  The department has identified increasing challenges in attracting and retaining high quality teachers in particular specialist teaching areas, including Special Education, Secondary Science, Mathematics, Industrial Technology and Design (ITD), Languages Other Than English (LOTE), Geography and History. Some challenges relate to on-going supply-side constraints, whilst other relates to emerging new demand drivers, such as the implementation of the new National Curriculum. 
Table 18: Would you consider undertaking further study to acquire specialist teacher skills in any of the following areas?
	Teaching Area
	Yes
	No
	No Response

	Special Education
	52.5%
	42.9%
	4.6%

	History
	45.2%
	50.0%
	4.8%

	Geography
	41.3%
	53.9%
	4.8%

	Senior English
	41.2%
	53.9%
	4.9%

	Mathematics B& C
	28.5%
	66.7%
	4.8%

	LOTE
	25%
	70.3%
	4.7%

	Industrial Technology & Design
	18.9%
	76.3%
	4.8%

	Chemistry
	15.9%
	79.2%
	4.9%

	Physics
	12.8%
	82.4%
	4.8%


Note: Respondents could indicate more than one preference
6.5 Rural, Remote and Indigenous Community Schools
More than half of Queensland’s 1,245 state schools are located in rural and remote areas. These schools cater for approximately one-quarter of all students in the public education system. Many of these locations can often present unique challenges with regard to attracting the highest quality teachers. 

In addition a total of 40,793 full time Indigenous students were enrolled in Queensland state schools in February 2010. From 2006 to 2010, Indigenous enrolments experienced an overall growth of 17 per cent. Around a quarter (24.6%) of Indigenous students were enrolled in schools in the Far North Queensland Region, followed by North Queensland (16.2%) and Metropolitan Region (13.4%).

For the past 20 years, the Department has provided the Remote Area Incentives Scheme (RAIS) to encourage quality teachers, principals and school administrators to work in rural, remote and Indigenous community state schools. 

Respondents in the 2010 survey were also asked if they would consider teaching in a rural, remote or Indigenous community school (refer Table 18). Of those surveyed, 68.7 per cent indicated a willingness to teach in rural schools upon graduation or later in their career, 53.3 per cent indicated interest on teaching in remote schools and 47.8 per cent have interest to teach in Indigenous community schools upon graduation or later in their career. 

Table 19 below demonstrates the preferences of the pre-service teacher graduates who would be willing to undertake a position in a rural, remote school or Indigenous community school.    

Table 19: Would you be prepared to teach in a rural, remote or Indigenous community school?
	Response
	Yes
	Later in career
	Undecided
	No
	Not Answered

	Rural School
	49.2%
	19.6%
	19.6%
	8.5%
	3.2%

	Remote School
	33.1%
	20.2%
	28.0%
	15.4%
	3.2%

	Indigenous Community School
	26.4%
	21.4%
	33.0%
	16.0%
	3.2%


Figure 3: Rural, Remote and Indigenous Community Preferences by Age Profiles
[image: image3.emf]Rural, Remote & Indigenous Community preferences by Age 

Profiles

0%

5%

10%

15%

20%

25%

Under

20

20-25 26-30 31-35 36-40 41-45 46-50 Over 50

Age Profiles

Percentage

Rural Schools Remote Schools Indigenous community Schools


Further analysis shows the option of teaching in a rural school is much more popular for the younger (25 years and under) age group with 27.3 per cent considering employment in rural locations upon graduation or later in their career. When looking at the middle aged cohort however, there is a considerable drop in interest to go rural, remote or Indigenous community schools with the lowest interest occurring in the age group over 50

Respondents who answered ‘no’ to considering employment in rural, remote or Indigenous community schools were asked to nominate reasons why they would not consider teaching in these areas. Respondents could choose more than one reason for not considering teaching in rural, remote or indigenous locations. The majority of respondents, 41.8 per cent, identified ‘family circumstances and commitments’ as the main reason for not considering employment in rural and remote locations followed by physical isolation at 21.9 per cent and living cost and financial impact at 15.2 per cent.
In response to the question “Have you had access to information or presentations about teaching in a rural, remote or indigenous community location?”, 45.8 per cent of respondents stated they had access to the information about teaching in rural, remote or indigenous community locations and 21.3 per cent of pre-service teachers reported no access.
Table 20: Have you had access to information or presentations about teaching in a rural, remote or indigenous community location?

	Response
	Extensive
	Some
	Very little
	No information
	No Response

	James Cook University
	13.4%
	53.7%
	20.8%
	9.1%
	2.9%

	University of Queensland
	9.8%
	38.7%
	29.1%
	19.2%
	3.1%

	University of Sunshine Coast
	9.0%
	45.2%
	26.2%
	14.3%
	5.2%

	Central Queensland University
	8.7%
	27.2%
	30.4%
	30.4%
	3.3%

	Australian Catholic University
	6.4%
	43.6%
	26.6%
	21.3%
	2.1%

	Queensland University of Technology
	5.7%
	38.2%
	31.0%
	21.1%
	4.1%

	Christian Heritage College
	5.1%
	28.8%
	45.8%
	18.6%
	1.7%

	Griffith University
	4.4%
	38.1%
	31.9%
	23.1%
	2.6%

	University of Southern Queensland
	2.4%
	24.4%
	28.0%
	43.3%
	1.8%


7.
Views on Teaching 
7.1
Support and Career Choice

The reasons that pre-service teachers offer for deciding to become a teacher are important factors in designing recruitment strategies. The motivations expressed by pre-service teacher students for becoming a teacher are shown in Table 21 below. 
Table 21: Reasons for choosing a career in teaching
	Response
	Percent

	Want to Make a Difference
	72.4%

	Opportunity to Work with People and Children
	58.8%

	Job Satisfaction
	50.3%

	Inspired by a Good Teacher Role Model
	42.2%

	Work life Balance
	38.4%

	Job Security
	26.4%

	Good Career Prospects
	22.8%

	Other
	6.1%

	Remuneration
	4.3%


Note: Respondents could indicate more than one preference
In addition to reasons for choosing a career in teaching, respondents were asked to indicate how they received information about a career in teaching. ‘Teacher’ was the most common response at 40.4 per cent followed by ‘Parents or peers’ at 36.4 per cent. The results are reported in the table below.

Table 22: How information about teaching was received
	Response
	2010

	Careers Expo
	15.2%

	School Guidance Officer
	12.9%

	Employer information
	2.9%

	Education Queensland information
	9.7%

	Higher Education Institution
	26.3%

	Parents or peers
	36.4%

	Teacher/s
	40.4%



	Other
	11.5%


Note: Respondents could indicate more than one preference

7.2
Beginning Teacher Support

The importance of support offered to a beginning teacher are examined in Table 22 below and show a strong emphasis on intrinsic factors. The areas of support that the pre-service teachers rated as very or extremely important were Access to teaching resources, followed by Assessment and reporting, Behaviour management, Curriculum and classroom planning and Dealing with diversity and students with special needs.
Table 23: How important would the following type of support be if offered to you as a beginning teacher?
	
	Not at all
	Very little
	Somewhat
	Very
	Extremely
	Mean

	Formal Induction program by the Department
	0.5%
	2.0%
	17.9%
	36.1%
	43.5%
	4.20

	Formal Induction program at my school
	0.2%
	0.9%
	9.8%
	33.2%
	55.9%
	4.43

	Local school community induction
	0.6%
	3.8%
	26.1%
	36.9%
	32.6%
	3.97

	Formal mentor arrangement
	0.6%
	4.2%
	26.3%
	33.8%
	35.2%
	3.98

	Informal mentor arrangement
	0.5%
	2.4%
	20.7%
	42.3%
	34.1%
	4.07

	Support from formal and/or informal networks
	0.3%
	1.2%
	17.4%
	43.4%
	37.8%
	4.17

	Ongoing and regular professional development
	0.1%
	0.5%
	8.7%
	35.2%
	55.5%
	4.45

	Professional Associations
	0.3%
	1.8%
	22.1%
	41.4%
	34.5%
	4.08

	Access to teaching resources
	0.0%
	0.1%
	2.3%
	21.0%
	76.5%
	4.74

	Regular debriefing opportunities
	0.3%
	1.4%
	21.4%
	42.2%
	34.7%
	4.09

	Curriculum and classroom planning
	0.0%
	0.4%
	5.1%
	28.9%
	65.6%
	4.59

	Behaviour Management strategies
	0.1%
	0.4%
	5.9%
	25.7%
	67.9%
	4.61

	Assessment and reporting
	0.0%
	0.2%
	4.0%
	29.8%
	66.0%
	4.61

	Managing relationships with parents and communities
	0.1%
	0.7%
	10.1%
	32.7%
	56.4%
	4.44

	Teaching literacy and numeracy
	0.3%
	1.4%
	9.5%
	29.3%
	59.5%
	4.46

	Teaching science
	3.3%
	6.2%
	16.6%
	27.1%
	46.7%
	4.07

	Dealing with diversity and students with special needs
	0.2%
	0.7%
	7.5%
	28.7%
	62.9%
	4.53


Note: Results exclude non-response for this question
7.3
Employment in Past Five Years

When asked “Have you been Employed on a Full Time Basis during the last 5 years?” 39.7 per cent of pre-service teachers indicated that they had been employed on a full time basis.  This is an increase on 2007 level of 34.8 per cent.  Refer Tables 25 and 26 below.   

Table 24: Full Time employment during the past five years

	Response
	2007
	2010

	Yes
	34.8%
	39.7%

	No
	59.4%
	54.0%

	No Response \ Not Answered
	5.8%
	6.3%


Table 25: Field of Employment
	Response
	2007
	2010

	Education and training
	20.5%
	20.4%

	Retail trade
	12.8%
	16.4%

	Administrative and support services
	15.9%
	14%

	Financial and insurance services
	5.4%
	6.4%

	Health care and social assistance
	6.3%
	5.7%

	Accommodation and food services
	5.1%
	4.8%

	Professional, scientific and technical services
	4.2%
	4.3%

	Information media and telecommunications
	2.3%
	3.2%

	Arts and recreation services
	2.1%
	2.2%

	Construction
	1.2%
	1.9%

	Public administration and safety
	1.4%
	1.5%

	Rental, hiring and real estate services
	0.9%
	1.4%

	Agriculture, forestry and fishing
	0.7%
	1.2%

	Manufacturing
	1.9%
	1.1%

	Transport, postal and warehousing
	1.1%
	0.9%

	Wholesale trade
	0.5%
	0.8%

	Mining
	0.2%
	0.3%

	Electricity, gas, water and waste services
	0.4%
	0.1%

	Other Services
	17.2%
	20.6%


Note: Only those respondents who answered “Yes” about whether they had full time employment in the last 5 years as shown in Table 25 are included in this figure.

8.
Information on Teaching in Queensland 

8.1
Information on Employment Opportunities

The greatest response to the question “What is your preferred method for receiving information about employment opportunities?”, as represented in Table 26 below, is email broadcasts at 68 per cent. This is significantly higher that the 2007 response of 49.8 per cent.   

Table 26: Preferred method of receiving information about employment opportunities
	Response
	Percent

	Websites
	17.7%

	Email broadcasts
	63.6%

	Employment information sessions at higher education institutions
	5.7%

	Careers and Employment Expo’s
	3.4%

	Careers Days
	2.3%

	Other
	0.9%


8.1
Make a Difference. Teach Website
DET needs high achieving and skilled professionals who are dedicated, enthusiastic, flexible and team-orientated to teach in state schools across Queensland. Make a difference. Teach website aims to raise the image and enhance the promotion of the teaching profession and improve the access to more comprehensive information about the teaching profession and working with DET.  It provides information about employment as a teacher in Queensland State Schools including rewards and benefits, employment Opportunities and teacher registration.

When asked “are you aware of Education Queensland's Make a Difference.Teach website?”, 28.3 per cent indicated that they are aware of the website. The results are reported in the table below.

27: Are you aware of Education Queensland’s Make a Difference. Teach website?
	Response
	Percent

	Yes
	28.3%

	No
	65.5%

	No Response
	6.2%


Note: Respondents could only choose a single response
8.2 Information on Teaching in Queensland
The respondents were also asked to indicate whether they like to receive information about teaching in Queensland. 88.4 per cent indicated that they like to receive information on teaching career opportunities followed by Education Queensland Application process at 86.3 per cent and teaching in Queensland state schools or state high schools at 84.8 per cent. The results are reported in the table below.

Table 28: Would you like to receive information on the following?
	
	Yes
	No
	No Response

	Teaching in a Queensland state school or state high school
	84.8%
	8.4%
	6.7%

	Teaching in rural or remote school
	65.9%
	27.3%
	6.8%

	Teaching in Indigenous community school
	51.2%
	42.0%
	6.8%

	Teaching in an Early Childcare Centre
	30.3%
	62.9%
	6.8%

	Education Queensland application process
	86.3%
	7.0%
	6.7%

	Remote Area Incentive Scheme (RAIS)
	63.0%
	30.2%
	6.8%

	Teacher transfers
	71.6%
	21.6%
	6.8%

	Teaching career opportunities
	88.4%
	4.9%
	6.8%

	Scholarships for specialist teaching areas
	78.2%
	15.0%
	6.8%


APPENDIX 1: The Pre-Service Teacher Survey 2010

Pre-Service Teacher Survey
The information collected from this survey will be used exclusively by the Department of Education and Training (DET) to inform its future workforce planning strategies and ensure equitable employment opportunities for teaching graduates in the future. 

By providing personal details we will also provide you with an opportunity to receive regular updates on topics including the application for teacher employment process, scholarships for pre-service teachers and professional development opportunities.

All personal information supplied will remain strictly confidential.


Background Information

Personal Details (optional)


   Surname ____________________

   First name ____________________

   Email address ____________________

(If you choose to supply an email address you may be placed on a distribution list to receive important information from Education Queensland. This email address will not be used to identify you in any report.)


Gender
   Male

   Female

Age Group
   Under 20

   20-25

   26-30

   31-35

   36-40

   41-45

   46-50

   Over 50

Study Details

Higher Education Institution


Please indicate the Higher Education Institution where you are currently completing your pre-service teacher education program 

   Australian Catholic University

   Central Queensland University

   Christian Heritage College

   Griffith University

   James Cook University

   Queensland University of Technology

   University of Queensland

   University of Southern Queensland

   University of Sunshine Coast

   Other (please specify) ____________________

Campus


Please indicate the campus of the higher education institution indicated above where you are completing your pre-service teacher education program

   Australian Catholic University - Banyo

   Central Queensland University - Bundaberg

   Central Queensland University - Emerald

   Central Queensland University - Gladstone

   Central Queensland University - Mackay

   Central Queensland University - Noosa

   Central Queensland University - Rockhampton

   Christian Heritage College - Mansfield

   Griffith University - Gold Coast

   Griffith University - Logan

   Griffith University - Mt Gravatt

   Griffith University - Nathan

   James Cook University - Cairns

   James Cook University - Thursday Island

   James Cook University - Townsville

   Queensland University of Technology - Caboolture

   Queensland University of Technology - Kelvin Grove

   University of Queensland - Ipswich

   University of Queensland - St Lucia

   University of Southern Queensland - Fraser Coast

   University of Southern Queensland - Springfield

   University of Southern Queensland - Toowoomba

   University of the Sunshine Coast - Noosa

   University of the Sunshine Coast - Sippy Downs

   Other (please specify) ____________________

Pre-Service Teacher Education Program
Please indicate the type of pre-service teacher education program you are currently undertaking.

   Undergraduate (for example Bachelor of Education)

   Postgraduate (for example Graduate Diploma in Education)

Year of Expected Completion

In what year do you expect to complete your pre-service teacher education program?

   2010

   2011

   2012

   2013

   2014

   2015 or beyond

Semester of Expected Completion

   01

   02

   Summer

What type of employment are you seeking upon graduation?

   Permanent full-time

   Permanent part-time

   Temporary

   Casual

   Not seeking employment as a teacher/early childhood teacher in Australia   immediately upon graduation

Please indicate your reasons for not seeking employment as a teacher upon graduation
   Further Study

   Travel Overseas

   Travel within Australia

   Work in another field

   Gap Year

   Returning to country of origin to seek employment as a teacher

   Seeking overseas employment as a teacher

Sectors

In which sector/s will you be seeking employment?

   State

   Catholic

   Independent

Location Preferences (State Sector) 


If you intend to seek employment as a teacher in a Queensland state school please indicate the education regions where you would prefer to be employed. 
To obtain more specific information about regional boundaries, please access the following link: http://education.qld.gov.au/projects/educationviews/news-views/2009/nov/boundaries.pdf
   All Regions

   Far North Queensland

   North Queensland

   Darling Downs South West Queensland

   Central Queensland

   North Coast

   South East

   Metropolitan

Have you had access to information or presentations about teaching in a rural, remote or Indigenous community location?
   Extensive

   Some

   Very little

   No information

Would you consider teaching in:


	
	Yes
	Later in career
	Undecided
	No

	a rural school
	
	
	
	

	a remote school
	
	
	
	

	an Indigenous community school
	
	
	
	


Please state your reasons why you are undecided or are not considering teaching in rural, remote or Indigenous community location
   Family circumstances/commitments

   Health

   Physical isolation

   Cultural contexts

   Living cost and financial impact

   Education services for your children

   Professional contexts - Access to PD and teaching support

   Other (please specify) ____________________

Learning Phase/Sector

Please indicate the learning phase/s or sector that you will be formally qualified to teach when you graduate

   Early Childhood (Pre-prep)

   Early Childhood (Prep – Year 3)

   Primary (Years 1 – 7)

   Middle Years (Years 4 – 9)

   Secondary (Years 8 – 12)

   Special Needs

Early Childhood and Primary Teaching Areas

If your qualification is in Early Childhood, Primary or Middle, please indicate your preferred year level/s and/or specialist teaching areas.   

   Pre-prep (In an Early Childcare Centre)

   Prep

   Years 1 – 3

   Years 4 – 5

   Years 6 – 7

   Multi-age

   Music

   Instrumental Music

   Physical Education

   Teacher Librarian

   Chinese

   French

   German

   Indonesian

   Italian

   Japanese

   Korean

   Spanish

   Learning Difficulties

   Behaviour Management

   English as a Second Language

   Outdoor and Environmental Education

   Information and Communication Technologies

Secondary Subject Areas

If your qualification is in Middle or Secondary Education, please indicate your preferred teaching areas.

   Accounting

   Business

   Business Communication and Technologies

   Business Education

   Business Organisation and Management

   Economics

   Legal Studies

   Tourism

   English

   English Communication

   English Extension

   Functional English

   English for ESL Learners

   Health and Physical Education

   Health Education

   Home Economics

   Hospitality Studies

   Physical Education

   Hospitality

   Recreation

   Chinese

   French

   French Extension

   German

   German Extension

   Indonesian

   Indonesian Extension

   Italian

   Japanese

   Korean

   Latin

   Modern Greek

   Polish

   Russian

   Spanish

   Vietnamese

   Mathematics (8-10)

   Mathematics A

   Mathematics B

   Mathematics C

   Functional Mathematics

   Prevocational Mathematics

   Creative Arts

   Dance

   Drama

   Film, Television and New Media

   Music

   Music Extension

   Visual Arts

   Aboriginal and Torres Strait Islander Studies

   Social and Community Studies

   Civics

   Ancient History

   Religion and Ethics

   Futures

   Geography

   History

   Modern History

   Philosophy and Reason

   Political Studies

   Study of Religion

   Study of Society

   Studies of Society and Environment

   Agricultural Science

   Agriculture and Horticulture

   Biology

   Chemistry

   Science (8-10)

   Earth Science

   Marine Studies

   Marine and Aquatic Practices

   Multi-strand Science

   Physics

   Science 21

   Aerospace Studies

   Information and Communication Technology

   Engineering Technology

   Graphics

   Manufacturing

   Industrial Technology and Design

   Information Processing and Technology

   Information Technology Systems

   Technology

   Technology Studies

   English as a Second Language

   Instrumental Music

   Middle Schooling

   Outdoor Education

   Special Needs

   Teacher Librarian

Special Needs

If your qualification is in Special Education or if you have completed a relevant special education course, please indicate your teaching areas

   Autistic Spectrum Disorder

   Hearing Impairment

   Intellectual Impairment

   Multiple Impairment

   Physical Impairment

   Speech Language Impairment

   Visual Impairment

   Early Intervention

   Inclusive Education

   Learning Needs

   Behaviour Management

Do you have any previous qualifications?

   Yes

   No

What is the highest level of qualification you have previously attained?

   Certificate

   Diploma

   Bachelor degree

   Graduate certificate

   Graduate diploma

   Masters

   PhD

Please select the field of study of the qualification indicated above.

   Arts and Languages

   Built Environment and Engineering

   Business

   Creative Industries/ Visual Arts

   Education

   Health

   Information Technology / Computer Science

   Law and criminology

   Humanities and Social Sciences

   Science

   Other (please specify) ____________________

Do you have a trade qualification?

   Yes

   No

If yes, please indicate your trade area of expertise.

   Arts and entertainment

   Automotive

   Building, construction, transport and distribution

   Engineering and mining

   Fashion, textiles and soft furnishings

   Hospitality, travel and tourism

   Information and communication technology

   Science and technology

   Sport and recreation

   Other (please specify) ____________________

Would you consider undertaking further study to acquire specialist teacher skills in any of the following areas?


	
	Yes
	No

	Mathematics B & C
	
	

	Industrial Technology and Design (ITD)
	
	

	Physics
	
	

	Chemistry
	
	

	Senior English
	
	

	History
	
	

	Geography
	
	

	Special Education
	
	

	LOTE
	
	


If you selected yes for LOTE, please indicate the language below:


   Language ____________________

Which of the following best describes your intention upon graduation?

   Teach in Queensland for at least 2 years

   Teach in Queensland for at least 5 years

   Teach in Queensland for at least 10 years

   Seek employment as a teacher or early childhood teacher outside Queensland

   Unsure at this stage

If you intend to seek employment as a teacher or early childhood teacher outside of Queensland, please select where you intend to commence your career.
   Australian Capital Territory

   New South Wales

   Northern Territory

   South Australia

   Tasmania

   Victoria

   Western Australia

   New Zealand

   Africa

   Asia

   Europe

   North America

   South America

   United Kingdom

   Other (please specify)  ____________________

As a pre-service teacher, how important would it be to you, to receive information on the following:


	
	Not at all
	Very little
	Somewhat
	Very
	Extremely

	Education Queensland employment processes
	
	
	
	
	

	Specialist teaching demand areas
	
	
	
	
	

	Career pathways
	
	
	
	
	

	Working in rural and remote locations
	
	
	
	
	

	Pay and conditions
	
	
	
	
	

	Scholarship programs offered
	
	
	
	
	

	A list of informative and relevant websites
	
	
	
	
	


As a beginning teacher, how important would the following types of support be to you? 

	
	Not at all
	Very little
	Somewhat
	Very
	Extremely

	Formal Induction program by the Department 
	
	
	
	
	

	Formal Induction program at my school
	
	
	
	
	

	Local school community induction
	
	
	
	
	

	Formal mentor arrangement 
	
	
	
	
	

	Informal mentor arrangement 
	
	
	
	
	

	Support from formal and/or informal networks 
	
	
	
	
	

	Ongoing and regular professional development 
	
	
	
	
	

	Professional Associations 
	
	
	
	
	

	Access to teaching resources 
	
	
	
	
	

	Regular debriefing opportunities 
	
	
	
	
	


As a beginning teacher, how important would it be to you, to receive guidance on:

	
	Not at all
	Very little
	Somewhat
	Very
	Extremely

	Curriculum and classroom planning
	
	
	
	
	

	Behaviour Management strategies
	
	
	
	
	

	Assessment and reporting
	
	
	
	
	

	Managing relationships with parents and communities
	
	
	
	
	


	Teaching literacy and numeracy
	
	
	
	
	

	Teaching science
	
	
	
	
	

	Dealing with diversity and students with special needs
	
	
	
	
	


Do you aspire to a leadership position during your career?

   Yes

   No

   Undecided

If so, please indicate the leadership position you aspire to: 

   Principal

   Teaching Principal - small schools

   Deputy Principal

   Head of Campus/School

   Head of Department

   Head of Curriculum

   Head of Special Education Services

   Guidance Officer

   Other (please specify) ____________________

Which of the following best describes your reason for choosing teaching as a career?

   Want to make a difference

   Remuneration

   Work-life balance

   Job security

   Good career prospects

   Inspired by a good teacher role model

   Opportunity to work with young people and children

   Job satisfaction

   Other, please give details ____________________

How did you receive information about teaching as a career? 

   Careers Expo

   School Guidance Officer

   Employer information

   Education Queensland information

   Higher Education Institution

   Parents or peers

   Teacher/s

   Other (please specify) ____________________

Are you aware of Education Queensland's Make a Difference Teach website?
   Yes

   No

What is your preferred method for receiving information about employment opportunities?

   Websites

   Email broadcasts

   Employment information sessions at higher education institutions

   Careers and Employment Expo’s

   Careers Days

   Other (please specify) ____________________

Have you been employed on a full time basis during the last 5 years?
   Yes

   No

If yes, please indicate your field of employment.
   Agriculture, forestry and fishing

   Mining

   Manufacturing

   Electricity, gas, water and waste services

   Construction

   Wholesale trade

   Retail trade

   Accommodation and food services

   Transport, postal and warehousing

   Information media and telecommunications

   Financial and insurance services

   Rental, hiring and real estate services

   Professional, scientific and technical services

   Administrative and support services

   Public administration and safety

   Education and training

   Health care and social assistance

   Arts and recreation services

   Other (please specify) ____________________

Do you identify as any of the following target groups? (optional)
   Aboriginal people

   Torres Strait Islander people

   People with a disability

   People from non-English speaking backgrounds*

   None of the above

*People who have migrated to Australia and children of those people and whose first language is a language other than English

Would you like to receive information on the following?


	
	Yes
	No

	Teaching in a Queensland state school or state high school
	
	

	Teaching in rural or remote school
	
	

	Teaching in Indigenous community school
	
	

	Teaching in an Early Childcare Centre
	
	

	Education Queensland application process
	
	

	Remote Area Incentive Scheme (RAIS)
	
	

	Teacher transfers
	
	

	Teaching career opportunities
	
	

	Scholarships for specialist teaching areas
	
	


           
 Please confirm your email address:

               
Email Address ____________________
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