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Internationalisation of the Curriculum

Executive summary

This discussion paper addresses the need to develop a definition of Internationalisation of the Curriculum and the related issue of Internationalisation. It proposes a definition of Internationalisation of the Curriculum and a framework to develop a definition for Internationalisation. It also outlines the relationship between these two concepts and graduate qualities, Internationalisation plan and the Learning and Teaching Plan. The discussion paper has had input from University LTEC, International Advisory Committee and the multicultural and Transnational Pedagogy Committee. It proposes to move this issue forward by recommending:

· the definition be approved by Academic Board
· International Advisory Committee consider changes to the International Plan and develop a definition of Internationalisation based on the framework

· Each Faculty translate the definition on Internationalising the curriculum to the program level and linked to graduate qualities and skills developed by the Faculty

· Facilities work with LTSU, PQO and other sections of the university to ensure curricula is international in focus and staff are developed globally.
1. Background & Definition
This discussion paper has been written in response to recent USQ AUQA related audit on Internationalisation, and an International Advisory Committees’ (IAC) discussion on Internationalising of the Curriculum in March 2008. In particular it address the urgent need to define Internationalisation and Internationalisation of the curriculum (IoC) and how these issues relate to teaching, staff and student engagement. It is a work in progress and input is sought from university LTEC, Academic Board, IAC and Associate Deans.
Two major aspects are currently missing from current USQ documents. The first is a definition of internationalisation and Internationalisation of the curriculum. One of the aims of this paper is to specifically address the latter while making reference to the former. The second is more detail on how to operationalise internationalising of the curriculum in particular how IoC is scoped into the Program Revitalisation Project (PRP). 
LTSU has developed a flyer describing internationalisation of learning (Appendix A). Some of this material is based on the OECD definition of IoC (1994):
Curricula with an international orientation in content, aimed at preparing students for performing (professionally/socially) in an international and multicultural context and designed for domestic students as well as foreign students.
Taking into account USQ graduate qualities and this OECD definition, a USQ definition
 could be:

Internationalisation of curricula involves the integration of global perspectives into the design, development and evaluation of programs and courses. 
It could be further explained by:

An internationalised curriculum is designed for both domestic and international students. However, at the program level, global sources of knowledge are considered integral, rather than knowledge sources from any single cultural base, and students are encouraged to develop the skills to engage globally. Aspects of the curricula design involved in the internationalising process include overall pedagogy, assessment, graduate qualities, values, culture and intercultural understandings.
USQ needs this definition as Higher Education today has been caught by what Apparduri (1996) calls “global cultural flows” and we cannot talk of any teaching and learning in university without looking at the influence of globalisation and internationalisation, related but importantly different concepts. On the one hand we have globalisation which Singh (2004) describes in terms of ‘time space compression’ and ‘global consciousness’. On the other hand, internationalisation describes the relations and transactions between nations and national cultures rather than those which transcend national boundaries (Taylor et al 1997: 57; Marginson in Otten 2003:13). In the Higher Education context time-space compression can mean a student is enrolled in any university at any time using on-line technologies to both transmit information and interact in the teaching/learning process. Thus within Higher Education there is a feel of the global. Moreover there is a global consciousness by including international topics of economics, poverty, peace and so on. However in Australia, universities still have an international rather than a global feel. Australian campuses are usually based in Australia with high participation of international students on the campus itself. There are also off-shore bases linked to other universities or educational institutions as partner arrangements or sometimes university centres. Students can also study in another country through a totally distance arrangement (with or without partner support). There is a reluctance however, to give the label of ‘campus’ to other offshore institutions (with notable exceptions such as the Nottingham Ningbao branch campus in Zheijiang province China). This has much to do with ownership of curriculum and an incomplete debate over what constitutes “equivalence” (IEAA 2006). Indeed, what is written in Australian documents still use the language of “exporting” or “marketing” Australian teaching programs (Rizvi 2004; Fitch 2006) portraying the curriculum as a pre-packaged commodity. With the current state of USQ and its place in the international and global market, the definition focussing on internationalisation as a response to globalisation is appropriate.

The relationship between internationalisation and internationalisation of the Curriculum is often unclear and different universities have taken different approaches. At USQ a suggestion could be the development of a framework (see figure 1). This framework and a definition by Knight (this definition is used by other universities including Griffith, and UniSA) could be used to define internationalisation.  Internationalisaiton is an expression of and a response to globalisation…..
It is a process of integrating
 an international
, intercultural
 or global dimension
 into the purpose, functions or delivery
 of post-secondary education (Knight 2003, p.2)
Figure 1: Proposed USQ framework for Internationalisation. 
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This framework places IoC as a part of a Learning and Teaching issue linked to teaching, assessment, professional development, evaluation and graduate qualities in relation to values and cross cultural understanding. However this does not preclude IoC from being linked to other aspects of Internationalisation. For example study abroad programs are an important aspect of internationalisation of the curriculum. While study abroad may be operationally run by USQ International, issues such as whether to run them over 1 or 2 semesters, as a shorter more intensive program, and curriculum content would be discussed at the appropriate Faculty or department level (hopefully with an International committee at Faculty level). Moreover any study abroad program would be integrated into the Faculties’ local adaptation of the IoC. Work placements and other similar experiential learning programs could be run by Student Services (?) (in conjunction with IO where appropriate) but again linked to Faculties. Teaching and learning issues of Internationalisation of the Curriculum can be feed directly into Faculty Program plans or through graduate skill of cultural literacy. The issue of globally competent teachers (Badley 2000) as well as a wider globally competent workforce need to be addressed by HR, LTSU, IO, and Faculties.
2 Links to USQ policies and processes

The proposed definition of Internationalisation of the curriculum is reflected in USQ graduate qualities and is driven by USQ policy.

In policy there are two relevant documents:
· Internationalisation strategy, particularly objective 5 (http://www.usq.edu.au/resources/internationalstrategyfinalversion12dec06.pdf )

· L&T plan: http://www.usq.edu.au/resources/ltplan.pdf     
2.1  Graduate Qualities

Internationalisation of the Curriculum is most closely aligned with the USQ graduate quality of Global Citizenship:

Evidence of students’ ability to connect discipline-based theory and practice to the implications of

their work in global and culturally diverse contexts.

The USQ graduate skill of cultural literacy is also closely aligned with Internationalisation of the Curriculum. This is expanded further in the section below in the Learning and Teaching plan.
2.2  The Internationalisation plan:

Currently the Internationalisation Plan in relation to Internationalisation of the curriculum is addressed mainly in Objective 5: To establish processes that will enable the University to develop programs that are transnational in content and pedagogical approach 
USQ will adopt a rigorous and ongoing university-wide process to internationalise the curriculum. In so doing: 

(i) An international perspective will underpin all new academic program development and reviews of existing programs and the University approval and audit processes will reflect this. The International Education Advisory Group (IEAG) will drive the initial consideration of this process in conjunction with the DVC (Scholarship) and other appropriate groups and make recommendations to VCEX on its implementation. 

(ii) Our commitment to this goal also acknowledges the differences between academic programs and faculties and so each program and faculty will be given the scope to articulate and apply their own means to achieve this goal. Any program proposal or any program change will be asked to identify explicitly how the program is international in content and how it will evaluate success of the internationalisation process as part of the normal program review. 

(iii) The University will develop a library of best practice curriculum internationalisation based on the practices of USQ faculties and drawing on available experience elsewhere. 

(iv) The University will also develop a product mix of award programs that meet international and domestic market needs and we will base these decisions on robust research. We will work with university stakeholders to fully investigate the opportunities for new programs where appropriate and will align market entry or exit decisions with our ability to provide what the market wants. 

(v) The internationalisation of the curriculum will be supported by the development of a student mobility program that incorporates the establishment of university to university exchange relationships that promote inbound and outbound student and staff exchange. 
A number of points can be made in relation to the above process and if the plan were to incorporate the Internationalisation Framework in Figure 1:

·  The objective itself may need to be rewritten. Suggestion: To establish processes that will enable the university to develop curricula and learning experiences that support the graduate quality of global citizenship and provide relevant staff development for all staff .

· part (i): while international perspective is important, it is probably more important that new academic program development is underpinned by USQ quality framework which embeds USQ values including a global perspective. Moreover program development is driven by **** and informed by International Advisory Group and other appropriate bodies and make recommendations to ** on its implementation. (Consider the role of university LTEC…)
· part (ii): the program proposal and change process is part of the normal program review. A framework, developed by Planning and Quality committee and Learning and Teaching Support Unit now has the internationalisation process included (see section 2.3.2 below).  
· part (iii): a library of best practice can be developed by LTSU and placed on their website with links to International Office. A framework for developing exemplars is included as Appendix B. Perhaps this section could be expanded around staff development and dissemination (IoC understanding will be disseminated through a range of strategies including library of good practice, workshops on cultural understanding, induction, foundation professional development)
· part (iv) & (v): this would need to be developed at Faculty level but incorporating an international approach to new programs e.g. study-abroad, work based learning, gap year and service learning. Study abroad should include the possibility of developing a package of existing courses such as indigenous studies, sustainability and Australian history. Part iv is also very similar to objective 3.
· Currently staff focus appears to be in three of the objectives: in objective 1 related to research; in objective 4 as part of quality of learning and admin support and in objective 5 as part of staff exchange. Suggest creating a separate objective related to staff which incorporates these three parts and expands the notion of staff exchange (including using international staff as a resource more than related to the current languages register).
· Objective 4 of the Plan could be expanded to include specific reference to the integration of international students into communities (with reference to the Multicultural policy). Consideration would need to give to include the transnational
 students.

· There is an under-emphasis on the importance of domestic students in the internationalisation plan. For example encourage students to take internationally focussed courses; to incorporate workbased learning and service learning as possibilities.

Currently the ORMP operationalises the International Plan. However the ORMP does not extend to all the objectives particularly 5. The LTSU Learning and Teaching Plan does however have elements which will help meet many elements of the objectives. Section two below scopes IoC into the Teaching and Learning Plan.
2.3
Learning & Teaching Plan

Within the Learning & Teaching plan is the Program Revitalisation Project (PRP) 2007 - 2009. The PRP has been endorsed by ROP governance. One goal is to provide streamlined, flexible, vertically integrated quality curricula, with particular reference to the top twenty programs. 

Within this project are four sub projects which have produced frameworks for mapping graduate qualities, for annual evaluation review of programs and courses and for benchmarking. There is also a subproject on Internationalisation of learning. The first three have specific links to IoC (with reference to Figure 1) i.e.:

· Templates for embedding graduate qualities in the curriculum (including global citizenship and cultural literacy); (C5)
· Templates for evaluating programs and courses (including how they are internationalised); (C6)
· Benchmarking that relates to McKinnon (McKinnon 2000) (Benchmark 10 on Internationalisation & in particular 10.5 which highlights IoC); (D3)
The Learning and Teaching Plan is also linked to each Faculty’s Learning and Teaching 2008 Action Plan. In 2008 the focus of the action plans included graduate qualities and assessment. While these action plans don’t specifically include internationalisation of the curriculum, sections are related to graduate qualities, program evaluation/review and benchmarking.

2.3.1
Embedding graduate qualities

Internationalisation of the curriculum is articulated in both policy and learning and teaching resources that address USQ Graduate Qualities. LTSU staff will support faculties to customise, map and align graduate qualities and skills including those that relate to the project of internationalisation. The USQ skill of cultural literacy can be mapped at the program and course levels by providing students with the opportunity to develop an:

· understanding of local and national contexts such as Indigenous and multicultural contexts;
· understanding of diverse international contexts;
· ability to work with diverse groups, cultures and individuals and to value diversity (C1,4).

(from LTSU flyer: http://www.usq.edu.au/resources/graduateskillsqualitiesfinal.pdf) 
For example the Faculty of Sciences has recently reaccredited the Bachelor of Biophysical Sciences. The graduate skill of cultural literacy has been addressed in two courses: 

· Communication in the sciences (CMS1100) where cultural literacy is demonstrated by understanding how culture and context impact on communication and 

· Foundation Psychology A (PSY1010) where cultural literacy is demonstrated by identifying how culture shapes the identities of people, including indigenous peoples of Australia & NZ, and describing efforts to promote cross-cultural communications and relationships.
2.3.2
Annual evaluation of courses and programs

A system for annual evaluation of courses and programs is being developed by LTSU, with systems development by PQO to evaluate courses and programs annually. The data collected annually from this system serve to update and factor into the 5-year plans, linked to USQ’s Cyclical Strategic Planning Process e.g. Portfolio Planning. This system comprises a data collection tool or templates and reporting mechanisms. In the data collection tool or templates, there is a section on Internationalisation and Internationalisation of the Curriculum. 

At the program level, questions on international partnerships and internationalising the curriculum are asked.  Some of the questions being asked include:

· Do international students on-campus and in the distance mode comply with English language competence standards when they enter the program and at exit points? (A3)
· Is there inter-cultural training of staff? (C3)
· Is there sufficient support for international students (both administration and academic)? (C7 & A2)
· Are there other programs or activities in place to provide students with an international curriculum (e.g. liaising with international groups; awareness of counselling services; community linkages; opportunities to provide global perspectives at various levels of the program; instructional material do not have stereotypes and biases and include material relevant to international students; use international students as a resource; e-portfolios with demonstration of international perspective; student language partnerships C1, D2, C4,B2)?

· Are there opportunities for international collaboration in teaching and or research? (D1, 2, 5, 6)
· Is there a clear and comprehensive contractual agreement between USQ and all partner institutions or agents of the institution?  Provide link to policy or document. (A3)
At the course level, questions on internationalising the curriculum are dominant in the internationalisation section.

Throughout the templates in other sections of evaluation, data on international partnerships, where applicable are also being collected.  E.g. application/ enrolment, student profile, student achievement, and staffing. 

2.3.3
Benchmarking

An LTSU staff member has written a paper on benchmarking using the McKinnon benchmarking manual for Australian universities. This template may be used by PQO at the university level. Benchmark 10 on Internationalisation has aspects of IoC throughout. 

In 10.2 good practice opportunities include

· Promotion of intercultural understanding, through for example, training programs for staff and students (C3, A2, B2)
· Ensure cultural tolerance (C4)
· Encourage the use of international students as a resource. (A2, C2)
It has been suggested that in the USQ version of this, words such as “tolerance” and “resource” be amended with advice from the Multicultural Centre. In 10.5 good practice has a section on Internationalised Curriculum which identifies processes to ensure students have access to internationally relevant programs of study.

Data collection on benchmarking activities will also be highlighted in the course and program evaluation templates (section 2.3.2). In this section, not only are benchmarking activities recorded but tracked and reported.
2.3.4
Internationalisation of Learning

The action plan from this sub-project includes the following tasks to be completed by July 2009. These will be completed in consultation with the Benchmarking, embedding of graduate attributes and evaluation of courses and programs templates mentioned above.
1. Provide broad information on internationalisation of the curriculum (3 flyers complete) (C3)
2. Summit on Internationalising of the Curriculum (C3, D3,4)
3. Develop internationalisation of the curriculum framework (C1) (draft complete based on Whalley 1997  and Leask, 2007) (See Appendix E)
· At program  and course level 

· Different frameworks in different faculties

4. Provide benchmarking to other universities (D3)
5. A repository of internationalisation of the curriculum with (C1):

· Exemplars from each faculty 
· Exemplars from other universities

· Website development (begun at http://www.usq.edu.au/learnteach/teach/keystrat/internat.htm  )
· Interviews with key staff (one completed)
6. Develop guidelines for monitoring, reviewing and revising at the course level (related to section 2.3.1) (C6)
7. Develop professional development package including workshops in cultural awareness (developed for 2008 with flyer available on website) (C3)
8. Evaluation
2.3.5
Staff Development

Further sections of the LTSU plan include staff development and developing communities of practice which link to 3.2.1 to 4 above and in particular to 2.3.4 part 7 above. Included are the development of workshops and resources offered as part of induction as well as the foundation program for staff. Communities of practice could include those with offshore partners.

 Professional Development framework could be developed similar to that developed by Curtin http://intercurriculum.curtin.edu.au/program.html. A draft of this is relating to USQ is available Appendix F.
3.1
Issues
While LTSU has begun to develop processes to address Internationalisation of the curriculum, there are still issues that need to be addressed. Some of these will be highlighted in the report soon to be released from the AQUA audit and some related to a recent meeting with Associated Deans Learning and Teaching. 
1. Audit of current interpretations, definitions, and activities across the university

Debbie Clayton has undertaken a desk audit of USQ international activities. LTSU has been working with PQO to assist in this audit. The report has a number of recommendations including developing a definition.
As part of the AUQA process, a self review of international activities is planned using the ADRI. More on this will occur as PQO work to set up committees to ensure we have addressed AUQA issues.

2. Result of brainstorming session with Associate Deans Learning & Teaching

A meeting of Ass Deans L&T was held 22 April. Issues included:

· What is an Australian degree needs to be resolved (especially in Engineering, but perhaps in each faculty). Does the degree reflect Australian standards and issues or does it need to be contextualised in country (this could be expensive)? Is there a need for a university wide policy or is this at the faculty level?

· Professional development. A framework similar to Curtin was suggested (http://intercurriculum.curtin.edu.au/program.html) which highlights different sections of the university and what focus of internationalisation it needs to take. 

· Do all curricula in each course need to reflect an international focus or should it be at a program level? Need a whole of institution approach then we can feed it down to program and course level (if needed). 
· In relation to AUQA, PQO is suggesting a self review. In this there are 8 questions, only 2 of which appears to address IoC directly i.e.

· How does USQ define Internationalisation of the curriculum and how well is this definition understood by staff and students

· How does USQ ensure that its curriculum is international in focus?

In the short term Faculty can just concentrate on these two questions, but as the self-review and other documents (eg McKinnon benchmarking manual) show IoC and Internationalisation is interlinked. This needs to clarified. Hence a suggestion of:

· An Internationalisation Summit later in the year to discuss the relationship between Internationalisation, internationalisation of the curriculum, between International office and the Faculties and LTSU and other sections of the university. 

· IoC could be a large or small part of Internationalisation.
Other issues may be relevant and feedback from University LTEC, IAC, Associate Deans and PVC’s are sought in order to take a strategic planning approach to international perspectives.
4
Recommendations

· The definition of Ioc be approved by Academic Board
· International Advisory Committee consider changes to the International Plan and develop a definition of Internationalisation based on the framework. As the Knight definition is well regarded, it should be a starting point. The plan needs to be amended to include definition; and objectives be changed to include aspects as detailed in section 2.2. It needs to include the role LTSU plays in this IoC process. The Internationalisation ORMP needs to include actions for all objectives particularly Objective 5. It could refer to the LTSU Learning and Teaching Plan. 
· The AUQA “action” owners and work teams uses this discussion paper to inform projects related to internationalisation.

· Each Faculty translate the definition on Internationalising the curriculum to the program level and linked to graduate qualities and skills developed by the Faculty.
· Facilities work with LTSU, PQO and other sections of the university to ensure curricula is international in focus and staff are develop globally through:

· audit of international activities perhaps with a view to provide a PD framework for internationalisation 
· templates to be developed for future Learning & Teaching Action plans so they include internationalisation
· templates for the organisational strategic plan so they include internationalisation
· discussion through Associate deans  on action tasks as outlined in relevant parts of the Learning and Teaching Plan (sections 2.3.1 to 2.3.4 above). 
· communities of practice with offshore partners and develop staff development workshops to be made available to offshore staff. 
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Appendix B
Internationalisation of Curriculum examples

The LTSU aims to provide academic staff with examples of effective practice in internationalisation of the curriculum that have been used within USQ. It is intended that these examples be available on the LTSU website to provide staff with some concrete examples that they can use within their discipline or to be the building blocks for their own ideas.

I will visit you in your office to talk about the specific approaches that you may using. You will have been nominated by your Associate Dean (Learning and Teaching) as a person who is doing something effective, and/or innovative.

In these interviews I will be asking you to share your practice and if possible also some of your documentation e.g. course goals & objectives, course content, instructional materials etc. We are after specific details of the practice rather than general descriptions.

	Key questions can vary depending on the approach you have taken, but here are some examples of questions I could ask for the interview:

1. How does your curriculum take a global perspective?

2. How does your course content reflect an international perspective?

3. What instructional resources do you use to help the development of a global perspective in students?

4. How do you get students to critically value all cultures?

5. What teaching/learning strategies do you use?

6. What assessment strategies do you use?

7. Do you employ any extension or extra-curricula activities?
8. Does your curriculum relate to international professional employment settings? 

9. Problems and advice for others: What difficulties did you face? What would you do differently now? 

10. Can you recommend other people who may also be able to contribute to these examples?




Appendix C: Proposed website  (some already available at www.usq.edu.au/ltsu/ )

· What is internationalisation of the curriculum? (basic definition)**

· Why internationalise? (basic statement – a paragraph) 
· Internationalisation at a distance university

· What is internationalisation of the curriculum (broader definition)?

· Scope

· OECD standards

· Why internationalise?

· What is different?

· Global perspectives

· Cultural inclusively

· Good teaching & assessment

· Relationship to graduate qualities. Embedding strategies through graduate qualities

· Global Citizenship: The ability, through their understanding and valuing of difference and diversity, to live and work in culturally diverse communities.
· Cultural literacy;
· Local national and international contexts.
· Discipline specific cultural, environmental and social contexts.
· Library of best practice (from each faculty)

· USQ

· Other Australian universities

· How to internationalise – program level

· How to internationalise – course level

· course objectives, 

· learning & teaching strategies**, 

· resources

· How to internationalise  - teaching level

· Writing for international student audiences
· Assessment

· Using students as a resource
· Teaching and Research opportunities for staff (linked to International Office)
· Study Aboard Programs (linked to International Office)
· Professional Development information

· For all staff

· Induction

· Other resources**

· linked to USQ policy and procedure documents:

· Policy on Learning and teaching: http://www.usq.edu.au/resources/75.pdf 

· Learning and teaching operational plan: http://www.usq.edu.au/resources/ltplan.pdf 

· Internationalisation Plan 2007 – 2011 http://www.usq.edu.au/resources/internationalstrategyfinalversion12dec06.pdf 
Appendix D: Some definitions of Internationalisation of the Curriculum

OECD definition (1994):
Curricula with an international orientation in content, aimed at preparing students for performing (professionally/socially) in an international and multicultural context and designed for domestic students as well as foreign students

Curtin 

…aims to develop an international perspective as an attribute in all of its graduates, thereby preparing them to perform, both professionally and socially, as global citizens. Internationalising the curriculum refers to a process influencing how the curriculum is designed and delivered, the organisation of learning experiences and the assessment of student learning outcomes in order to achieve this aim. An international curriculum encourages in students a critical understanding of how knowledge is constructed in their discipline, both from their own and others' cultural, economic and political contexts. International perspectives, experience and collaboration may result in transnational programs which encompass such initiatives as staff or student exchange, inter-disciplinary content or programs that bestow internationally-recognised qualifications. 

Edith Cowan: 

 …the process of integrating an international/intercultural dimension into the teaching, research and service functions of the institution.  Further, the International Plan of the University states that “the University’s approach to international activities is not simply in terms of revenue generation, but embraces the internationalisation of Australian students and staff.” (ECU’s Academic Board, 2002.  This definition draws upon Knight, J., (1999) “Internationalisation in Higher Education”, in Quality and Internationalisation in Higher Education, OECD, Paris, p16)

Griffith

http://www62.gu.edu.au/policylibrary.nsf/xmainsearch/3ac564ad2be055224a25737f0063e4fa?opendocument 

Internationalisation is core to the values of Griffith University which recognises the importance of preparing its students as global citizens. Griffith University has adopted a working definition of Internationalisation as "the process of integrating an international, intercultural, or global dimension into the purpose, functions, or delivery of post secondary education" (Knight, 2003, p. 2-3). … For Griffith University, internationalisation is underpinned by a commitment to Cultural Intelligence across the institution. 

 

Cultural Intelligence is the capacity of individuals to adapt to different people from diverse cultures and the ability to manage this interconnectedness harmoniously and productively (Earley, Ang, & Tan, 2006). It is a reciprocal process whereby students and staff from diverse social and cultural backgrounds exchange expertise, knowledge, and experiences to enhance their understandings and capacity to effectively live and work in changing local and international communities. Internationalisation of the curriculum content and processes, including assessment, is one mechanism by which Cultural Intelligence is promoted among students and staff at Griffith University
Appendix E: Broad curricula focus at program level: Typology of International Curriculum 
(IDP 1995; Bremer & van der Wende 1995)
Self assessment questionnaire:
	
Guiding statement. This program has curricula:
	SD
	D
	N
	A
	SA

	which prepare graduates for defined international professions (eg international business management, accountancy). 

Specific eg:


	
	
	
	
	

	leading to internationally recognised professional qualifications

Specific eg:


	
	
	
	
	

	leading to joint or double degrees in international and language studies

Specific eg:


	
	
	
	
	

	in which compulsory parts are offered at or by universities abroad, staffed by local lecturers (including exchange and study abroad programs).

Specific eg:


	
	
	
	
	

	with an international subject or area/language studies (eg international relations)

Specific eg:


	
	
	
	
	

	with Interdisciplinary programs, such as region and area studies, covering more than one country (eg Asian studies)

Specific eg:


	
	
	
	
	

	in which the traditional/original subject area is broadened by international cross-cultural/intercultural approaches (eg international comparative education)

Specific eg:


	
	
	
	
	

	in foreign languages or linguistics which explicitly address cross-cultural communication issues and which provide training in intercultural skills. 

Specific eg:


	
	
	
	
	

	in which the content is especially designed for overseas students.

Specific eg:


	
	
	
	
	

	Are there any other aspects of the structure of this program that contributes to internationalisation?




Guidelines for monitoring, reviewing and revising:

(based on Whalley 1997 Best Practice Guidelines for Internationalising the Curriculum)

For full reference and more examples see: http://www.jcu.edu.au/office/tld/teachingsupport/documents/Whalley-Best-Practice.pdf
	Program focus
	examples

	Philosophy & mission statement
	· Includes rationale for and understanding of internationalisation; 
· is communicated to stakeholders;

·  has information on the target population, deliver, needs of learners; 
· Has guidelines for review

	Administrative support
	· The program administration is active in liaison work with international groups that support internationalization of the program
· Models a high degree of intercultural communication

· Is in active liaison with community and international groups

	Support services
	· Counselling services by personnel who are trained in cross-cultural counselling
· Information is available in languages other than English

· Language competency levels are clear

· Support is sensitive to intercultural and academic needs of students

· Student placement can be linked to employers who value internationalised skills

	Professional development practices
	· Opportunities to do professional development in collaboration with visiting international scholars. 
· Staff undertaking overseas consultancies.
· Professional development is available for all staff

	Awareness activities
	· Through in-house publications and presentations; 
· press releases announcing courses and activities; 
· Cultural mix of staff. 
· Provide explicit opportunities for staff to discuss their expertise and experience in relation to the curriculum.

	Community linkages
	· Communications with indigenous and ethnic groups to advise on internationalising the curriculum where appropriate

· Active inventory of the cultural resources that diverse groups may contribute to efforts to internationalise the curriculum.
· Links with business associations with an interest in internationalisation

	International linkages
	· Faculty and student exchanges & study abroard. 
· Staff involvement in international dialogue.
· Memberships to international organisations
· Students involved in international development projects

	Program review practices
	· Provide opportunities for students, indigenous, ethnic groups, community agencies, working alumni to be involved


	Curricula focus
	examples

	Course goals & objectives
	Include how the graduate quality of global citizenship will be addressed in the goals and objectives. 

· E.g. Graduates can identify the major demographic trends which provide the context for international/intercultural relations in their field of study 
· Graduates can apply critical thinking skills to problems with an international or intercultural dimension

· Graduates can identify the major demographic trends which provide the context for international/intercultural relations in ….

	Course content
	· addresses diverse Australian perspectives on global issues 
· addresses issues such as social justice, equity, human rights, ethics and related social and economic issues

· addresses global environmental issues

· The context of the discipline is in an international setting; 
· includes a critique of international literature; 
· includes comparison of international standards 
· has an international flow through the curriculum, not just occasional references
· instances of cross-cultural negotiation and intercultural issues

· investigates international practices

· uses international case studies

	Instructional materials, media & resources
	· Instructional material are reviewed before adoption for the classroom to identify and eliminate stereotypes and biases; 
· Include materials relevant to or suitable for overseas students;

· Includes the experiences and expertise of others (visiting scholars; immigrants, community members)

· Uses expertise of international students;

· Includes exemplars from a variety of international sources

	Teaching/learning strategies
	· Include research assignments with local organisations working on international projects or national projects with an international focus (online or face to face);

· Student groups have cultural mix which assist in the development of cross-cultural communication; 
· Includes problem solving exercises in international or intercultural contexts;

· Students analyse cultural construction of knowledge and cross cultural practices;

· Look at the profession/discipline requirements and the cultural foundations of these

· Explore the regional differences in values and assumptions affecting the discipline and how these might impact on actions.

· Focus on comparative issues; 

· Use international students as a resource

· Include online discussion groups with specific reference to international/intercultural issues.

· Peer review is undertaken to ensure no cultural stereotyping is included

· International case studies are analysed

· Both face-to-face and distance students have are able to have international or intercultural interactions

	Assessment strategies
	· Facilitate learning in the internationalised curriculum

· Be developmental, so that some students who do not yet have intercultural skills, have the chance to develop these

· Assessment strategies are developed in consultation with students and with members of the local and international partner organizations served by the programs 
· Consider using comparative case study or a comparative research study; 

· Peer reviews with Australian and international students; 
· e-portfolios with demonstration of acquisition of international perspectives.

· Are linked to the graduate quality of global citizenship

	Extension activities
	· Participating in campus-based activities such as Language Partner Programs which pair local and international students to help each learn the other language and culture; 
· Consider overseas locations for study abroad or student exchange
· Field trips to ethnic communities work in collaboration with interested community partners.

	Extra curricula activities
	· Include on-campus dances with music of other cultures; 
· Overseas speakers of those with international experience; 
· Local or migrant community involvement;

· Forums for students to share experiences of work or study overseas


Appendix F: (draft only) Professional Development for Internationalisation

( = policy, compliance or essential information        ( = good practice guidelines        ( = relevant supporting information

	
	What is your primary area of interest?

	
	USQ staff establishing, controlling or monitoring offshore programs
	USQ staff coordinating units with local and offshore locations
	USQ staff teaching offshore students offshore
	Offshore staff managing or teaching USQ programs locally (offshore)
	Onshore staff teaching international and local students 
	USQ or course or program coordinators or reviewers

	Program Key Components
	Module A
	Module B
	Module C
	Module D
	Module E
	Module F

	1. National policies governing internationalisation and transnational initiatives

ESOS Act 

AVCC: Code of Ethical Practice in the Provision of Education to International Students in Australian Universities
	(
	
	(
	
	(
	(

	2. Establishing international programs

USQ policy: Collaborative education services policy and procedures (incl procedures for assessment of new programs)

Guidelines for establishing memorandum of understanding agreements

Guidelines for International Financial Plan 

International Marketing Procedures

Course Approval process
	(
	
	
	
	
	

	3. Regulations and preparation for teaching offshore 
USQ Policy: Offshore Operations (Human Resource Management)

Conditions for university staff assigned offshore for a period in excess of three months

Intensive offshore teaching (RMIT document)
	(
	(
	(
	
	
	

	4. USQ course and unit requirements

LTSU: Teaching and Learning at USQ

LTSU: USQ’s Graduate Attributes 

LTSU: Dealing with student plagiarism—Guidelines for staff 

Course Review Policy
	(
	(
	(
	(
	(
	(

	5. Designing an internationalised curriculum

LTSU: Teaching and Learning an Internationalised Curriculum (Ti & Dawson)

LSN: Teaching to Improve Student Learning: Internationalising the Curriculum 

USQ procedures: Language of instruction ??

USQ procedures: Inclusive language

English language support program for postgraduate students
Teaching international and NESB students in lectures and tutorials [unisanet]???
	(
	(
	(
	(
	(
	(

	6. Supporting international students onshore

University Life (website)???

LTSU The Learning Centre

Student Services

International Students website

International students’ newsletter

International Students’ orientation program

Student Learning Support Centre programs (services offered plus seminar list)
	
	
	
	
	(
	(

	7. Supporting international students offshore

LTSU: Teaching and Learning an Internationalised Curriculum (Ti & Dawson)

LTSU??: Offshore program students

??: African Virtual University website

Student experiences of offshore higher education: Issues for quality (Pyvis & Chapman)
Intensive offshore teaching (RMIT document)
	(
	(
	(
	(
	
	

	8. Working with other cultures

Multicultural group?: Website for cross-cultural events and seminars

Multicultural group: Cultural sensitivity notes and country briefings

USQ policy: Diversity Policy 

USQ  procedures: Cultural diversity 

USQ procedures: Inclusive Language

Guiding Ethical Principles

What do I call you?(UniSA)
	(
	(
	(
	(
	(
	(

	9. Organising visits or exchange offshore for USQ students

USQ policy: Study abroad and student exchange

Guidelines for establishing memorandum of understanding agreements

USQI: Study outside Australia (offshore programs)

Service abroad (website) 

Edusafe: Making the Workplace Safe
	
	
	
	
	
	(

	10. Significant supporting documents and research papers

International Enabling Plan (2006-2008)

Outcomes of Universities: Transnational Good Practice projects (IEAA)

Australian academics and transnational teaching: an exploratory study of their preparedness and experiences

Higher education in the age of globalisation: The need for a new regulatory framework for recognition, quality assurance and accreditation (Van Damme)
	(
	(
	(
	
	(
	(


Areas of USQ
Office of the Pro-Vice chancellor International 

Health Sciences International Programs Committee ?

USQ Business School International Programs http://www1.usq.edu.au/business/intbusiness/default.htm
USQ Business School offshore program students: ?

USQ policies and procedures

Guidelines for establishing MOU agreements: 

International Marketing Procedures: 

USQ Policy: Guidelines for international financial plans: 

International Financial Plan Template: 

USQ Policy: Collaborative education services policy and procedures (incl procedures for assessment of new programs): 

USQ Policy: Offshore operations (human resource management 

Course Approval Process: 

Conditions for university staff assigned offshore for a period in excess of three (3) months:
Qualities of a USQ graduate: http://www1.usq.edu.au/resources/425.pdf
http://www1.usq.edu.au/resources/423.pdfProcedures: Language of Instruction: 
Fieldwork Safety and Health (draft policy): 

USQ policy: Study Abroad and Student Exchange: http://www1.usq.edu.au/resources/410.pdf
Service Abroad: 

Edusafe: Making the Workplace Safe: http://www1.usq.edu.au/hr/usqsafe/safetyproc/whsmanual/default.htm
Diversity Policy: 

Guiding Ethical Principles: 

USQ: Inclusive Language Procedures: 

Course Review Policy: http://www1.usq.edu.au/resources/42.pdf
Inclusive Language Guidelines: Not sure that this exists??
Information sites or documents

International Enabling Plan (2006-2008):
Student Academic Learning Support Centre: http://www.usq.edu.au/ltsu/tlc/default.htm
Academic Learning Support online: http://www.usq.edu.au/ltsu/alsonline/default.htm
International Student Support

??University Life @  

International Students: http://www1.usq.edu.au/international/default.htm
International Student Orientation Information: 

Service abroad: 

Teaching and Learning an Internationalised Curriculum (Ti & Dawson)— http://www.idp.com/aiec/papers/Hacket(Paper)Wed 1520 MR4.pdf
Teaching to Improve Student Learning: Internationalising the Curriculum: 

Ethics, Equity and Social Justice: 
Cultural sensitivity notes and country briefings: 

iLectures on country briefings: 

Teaching and Learning at USQ: 

Guidelines for the Implementation of the English Language Support Program for International Postgraduate Research Students: 

Dealing with student plagiarism—Guidelines for staff: http://www.usq.edu.au/plagiarism/default.htm
External sites or documents

AVCC Code of Ethical practice in the Provision of Education to International Students in Australian Universities:

http://www.policies.curtin.edu.au/documents/code_provis_education_internat_studs_aus_unis.doc
Outcomes of Universities: Transnational Good Practice projects (IEAA): http://aei.dest.gov.au/AEI/GovernmentActivities/QAAustralianEducationAndTrainingSystem/Outcomes_Unis_pdf.pdf
Teaching international and NESB students in lectures and tutorials [UniSA] (http://www.unisanet.unisa.edu.au/learningconnection/staff/practice/internationalisation/internationalisation-nesblecture.asp
RMIT Intensive Offshore teaching: http://mams.rmit.edu.au/7mjsdqc4nmis.doc
Dunn, L., & Wallace, M. (2006). Australian academics and transnational teaching: an exploratory study of their preparedness and experiences. Higher Education Research & Development, 25(4), 357-370.

ESOS Act: http://www.dest.gov.au/sectors/international_education/policy_issues_reviews/key_issues/esos/
What do I call you?: http://www.unisanet.unisa.edu.au/learningconnection/staff/practice/internationalisation/internationalisation-callyou.asp
Pyvis, D., & Chapman, A. (2004). Student experiences of offshore higher education: Issues for quality. Melbourne: Australian Universities Quality Agency.

Van Damme, D. (2001). Higher education in the age of globalisation: The need for a new regulatory framework for recognition, quality assurance and accreditation. Paper presented at the UNESCO Expert Meeting, Paris, 10-11 September, 2001.

(developed from Curtin University Framework)
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� Some other definitions of Internationalisation of the curriculum can be seen in Appendix D


� Process of infusing international and intercultural into the policies and programs to ensure centrality


�relationship among nations, cultures or countries 


� Here to address aspects of internationalisation domestically


� Sense of global consciousness


� Purpose (relates to mission); function (teaching, research & scholarly activities & service; delivery on/off campus)


� Assuming USQ adopts the notion of transnational programs as those that are delivered by an awarding institution in a country other than the one in which it is based
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