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RATIONALE

Education involves, in part, the transmission of the culture of a society. Australian society
is fortunate in that it supports a variety of cultural groups, each with its own system of
beliefs, ways of doing things and ways of communicating. (Department of Education,
Queensland, 1:94) Furthermore, Australia has two cultural groups which can claim
Indigenous status - the Australian Aboriginal and Australian Torres Strait Islander peoples.
In order that all Australians receive a balanced education, the curriculum for all Australian
schools should reflect, therefore, the existence of many cultures and societies living together
on this continent. All teachers need to have an understanding and appreciation of the diversity
of cultures within Australia and how they interact. A study of Australian Indigenous cultures
and societies, because of their uniqueness and complexity, provides an avenue for the
development and consolidation of an understanding and appreciation of all peoples, their
cultures and societies. It is through a study of Australian Indigenous cultures and societies
that attitudes can be challenged and a foundation set to address issues of cultural arrogance
(i.e., belief in the superiority of ones own culture), ethnocentrism and ignorance facilitating
progression towards mutual understanding and respect for each others' culture and society.
The unit is built around themes with a central core running throughout them. The central
core is the presentation of knowledge and experiences through Australian Indigenous
perspectives and viewpoints. In so doing concepts may be presented in a manner that differs
from the learner's understanding. You may consequently conclude that the viewpoints
expressed are political and are designed to cast blame on the learner as the oppressor.
However the aim of presenting an Indigenous Australian perspective is to correct the
imbalance in knowledge and understanding of Australia's history which has predominated
since invasion. In the first half of the unit, consideration is given to the concepts of culture,
society and group and individual identity. An Australian Indigenous perspective on issues
created by ignorance and misunderstandings about the sociological, technological and
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ideological aspects as they relate to Indigenous cultures of the world, especially Australia,
is presented. The rights of people from Indigenous cultures internationally, are also explored.
Without a knowledge of the past one cannot appreciate the present or predict the future.
The second half of the unit investigates particular aspects of Australian Indigenous cultures
including, kinship, languages, land affiliation, occupation and the Native Title debate.
Government policies and projections for the future will also be presented. The third context
will be an educational one presented during tutorials. Each tutorial session will consider
the implication of a study of Australian Indigenous peoples for the classroom teacher.
Tutorial activities will be undertaken to assist in making the unit as pragmatic as possible.
The Queensland Department of Education in 1996, trialed the P - 12 Guidelines for Teaching
Aboriginal and Torres Strait Islander Studies and a Board subject entitled Aboriginal and
Torres Strait Islander studies, in Year 11 and 12. With the emphasis currently placed on
having an understanding and appreciation of Australian Indigenous studies, comes the need
for teachers to be skilled and to have an understanding of Aboriginal and Torres Strait
Islander cultures and societies and ways of introducing them in the classroom.

SYNOPSIS

The content and structure of this course is such that it is more than an
historical/anthropological account of Aboriginal and Torres Strait Islander Australia. The
content of the course will emphasise the need for teachers to adopt an educational stance
which reflects a sound theoretical and philosophical understanding in the area of cultural
education and difference in pedagogy and learning. The course seeks to confront the
stereotypes that have been constructed around Australia's indigenous populations, and to
reconstruct those images on a basis of knowledge and understanding of, and empathy
towards, those people who are the original inhabitants of this country. Throughout the
course, four major constructs will be explored. 1. Contested views of contemporary
Australian Indigenous cultures, societies and identity; 2. Aboriginal and Torres Strait
Islander social and political structures; 3. Policies and practices in relation to education and
schooling for Aborigines and Torres Strait Islander peoples; 4. Racism as a construct in
policy and curriculum development.

OBJECTIVES

On successful completion of this unit students will have:

• Demonstrated knowledge and understanding of aspects of Aboriginal and Torres
Strait Islander identity, culture and society within a contemporary culture;

• Developed a respect for and understanding of Aboriginal and Torres Strait Islander
people's lifestyles and attitudes;

• Developed awareness and appreciation of the socio-cultural, political and economic
position of Aboriginal and Torres Strait Islander people in contemporary society;

• Contributed to the enhancement of Aboriginal and Torres Strait Islander peoples'
desires for access to, and participation in, education at all levels which does not
deny their heritage;

• Considered strategies for increasing the involvement of community based Aboriginal
and Torres Strait Islander teachers (i.e. knowledge providers);

• Developed an understanding and appreciation of current educational policies and
practice in relation to Aboriginal and Torres Strait Islander people.
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TOPICS

Description Weighting (%)

1. Introduction 4.00

2. Society, Cultures, Identity and representation 8.00

3. World Indigenous Peoples and change in Australian Indigenous societies
and cultures - Australian Aborigines

4.00

4. World Indigenous Peoples and change in Australian Indigenous societies
and cultures - Australian Torres Strait Islanders

4.00

5. Australian Indigenous organisations and kinship 8.00

6. The impact of Colonisation 8.00

7. Government Policies and Practices 8.00

8. The Occupation of Australia, Terra Nullius, Native Title 8.00

9. Australian Indigenous Peoples Legislation and the Law 8.00

10. Australian Indigenous peoples and communications (Languages, Art,
Music, Dance and Literature)

8.00

11. Education for Indigenous Australians 12.00

12. Reconciliation - a new Partnership 8.00

13. Revision - Australia's Future and Indigenous Australians 4.00

TEXT and MATERIALS required to be PURCHASED or ACCESSED:

Books can be ordered by fax or telephone. For costs and further details use the 'Book Search'
facility at http://bookshop.usq.edu.au by entering the author or title of the text.

Internal Study Pack is available from USQ Bookshop.

REFERENCE MATERIALS

Reference materials are materials that, if accessed by students, may improve their knowledge
and understanding of the material in the course and enrich their learning experience.

Australasian Legal Information Institute, Chronology, [Online]. Available:
http://www.austlii.edu.au/ [2000, July 13].

Grogan, G. & Oxenham, D. 1992, `A case study in curriculum development: Quiet
revolutionary approaches', In C. White (ed), {Towards 2000 - Maintaining the momentum:
Conference proceedings National Aboriginal & Torres Strait Islander Higher Education

ATSIC 1995 Recognition, rights and reform: Report to government on native title social
justice measures, AGPS, Canberra.

Broome, R. 1994, `The Gamaraigal confront the British', In Aboriginal Australians, 2nd
edn, pp. 22-35, George Allen & Unwin, Sydney.
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Brown, A. 1989, `An aspect of Koori world view of knowledge', In P. Moir & M. Durham
(eds) Contemporary issues in Aboriginal Studies: 3. Proceedings of the third national
conference on Aboriginal studies, Nepean College of Advanced Education, September
1988, pp. 53-59.

Christie, M. 1985 Aboriginal Perspectives on Experience and Learning: The role of language
in Aboriginal education, Deakin University Press, Victoria.

Christie, M.J. 1993, `Exploring Aboriginal alternatives to western thinking' Education
Australia, vol 22, pp. 6-8.

Department of Employment Education and Training 1994 National review of Education
for Aboriginal and Torres Strait Islander people - a discussion paper, AGPS, Canberra.

Eades, D. 1981, `"That's our way of talking" - Aborigines in Southeast Queensland' Social
Alternatives, vol. 2, pp. 11-14.

Egmolese, I. 1981, ̀ What teachers should know about Aborigines' Social Alternatives, vol.
2.

Flood, J. 1995, `Documents of stone and bone', in Archaeology of the Dreamtime, revised
edn, pp. 15-28, Collins, Sydney.

Folds R. 1992, `Yellow brick roads in Aboriginal education: A central Australian critique
of theories of two-way Aboriginal schooling', Aboriginal Child at School, vol. 20, pp. 3-11.

Garrett M. 1995, `Between two worlds: Cultural discontinuity in the dropout of Native
American youth' in, The School Counselor, vol. 42, no. 3, pp. 186-95.

Gray, B. 1990, ̀ Natural language learning in Aboriginal classrooms: Reflections on teaching
learning Language: Maintenance, power and education in Australian Aboriginal contexts,
pp. 105-139, NTU Press,

Groome, H. 1995 Working Purposefully with Aboriginal Students, Social Science Press,
Wentworth Falls, NSW.

Groome, H. 1995, ̀ Purposeful strategies', In Working purposefully with Aboriginal students,
pp. 81-125, Social Science Press, Wentworth Fall, NSW.

Harris, J. 1990, ̀ Counting: What we can learn from white myths about Aboriginal numbers'
Australian Journal of Early Childhood, vol. 15, no. 1, pp. 30-36.

In C. White (ed) Towards 2000 - Maintaining the momentum. Conference proceedings
Nation Aboriginal and Torres Strait Islander Higher Education Conference, Hervey Bay
Queensland 6-11 December 1992, pp. 90-98, Kumbari/Ngurpai Lag Higher Education
Centre, Toowo.

Jordan, D. 1992, ̀ Australian Aborigines: Education and identity', In Education and cultural
differences: New perspectives, pp. 61-87, Garland Publishing, New York.

Kepert, B. 1991, `Mathematics for Aboriginal students who have a different wordview'
Aboriginal Child at School, vol. 19, pp. 32-42.

Lippmann, L. 1994 Generations of resistance: Mabo and justice, 3rd edn, Longman Cheshire
Pty Ltd, Melbourne.

MCEETYA 1995 A National Strategy for the Education of Aboriginal and Torres Strait
Islander Peoples 1996-2002, AGPS, Canberra.
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McInerney D.M. 1991, `Key-determinants of motivation of non- traditional Aboriginal
students in school settings: Recommendations for educational change', Australian Journal
of Education, vol. 35, no. 2, pp. 154-174.

Miller, J. 1985, `The invader', In Koori: A will to win; the heroic resistance, survival and
triumph of black Australia, pp. 15-27, Angus & Robertson, Sydney.

Miller, J. 1985, `Wonnarua', In Koori: A will to win; the heroic resistance, survival and
triumph of black Australia, pp. 1-14, Angus & Robertson.

Narcys, A. 1991, Teaching and learning styles ̀ Aboriginal Identity' in Aboriginal Education
R-12 Resource Papers, Teaching and Learning Styles Number 2, pp. 7-13, Education
Department of South Australia, Adelaide.

O'Shane, M. & Bickford, J. 1991, ̀ Hand in hand: Integrating indigenous education. A report
on Aboriginal and Torres Strait Island school students and education, Bolton In print,
Cairns.

Parish, D. 1991, `Aboriginal world view in the educational context' in Aboriginal Child at
School, vol. 19, pp. 14-20.

QATSIECC 1995b ̀ Queensland Aboriginal and Torres Strait Islander Education Consultative
Committee', Annual Report 1994-1995,

Quinlan, M. 1983, `Bellbrook: My father's country' in Aboriginal History, Vol. 7, nos 1/2,
pp. 34-45.

RCIADIC 1991, `Schooling' in National Report Volume 2: Royal Commission into
Aboriginal deaths in custody, AGPS, Canberra.

Reynolds, H. 1975, `Resistance: Motives and objectives', In The other side of the frontier,
pp. 61-95, Penguin Books, Ringwood, Victoria.

Schwab R.G. 1995, `Twenty years of policy recommendations for indigenous education:
Overview and research implications', Discussion Paper No. 92/1995, Centre for Aboriginal
Economic Policy Research, ANU, Canberra.

Singe, J. 1989, ̀ The Sea', In The Torres Strait: People and history, pp. 127-140, University
of Queensland Press, St. Lucia, Queensl.

Teasdale, G.R. 1992, `Culture and curriculum: Dilemmas in the schooling of Australian
Aboriginal chi Innovations in cross-cultural psychology, pp. 442-457, Swets & Zeitlinger,
Amsterdam/Lisse.

Valadian M. 1992, `Aboriginal education - development or destruction. The issues and
challenges that have to be recognised'., The Sixth Frank Archibald Memorial Lecture,
delivered at the University of New England, Armidale on 6 September 1991.}.

Watts, B. 1981a, `The contexts of education', in Aboriginal Futures: Review of research
and developments and related policies in the education of Aborigines, AGPS, Canberra.

Page - 5



STUDENT WORKLOAD REQUIREMENTS

ACTIVITY HOURS

Directed Study 42

Private Study 95

Project Work 30

ASSESSMENT DETAILS

Description Marks Out of Wtg(%) Required Due Date

MODULE REPORT 999.00 30.00 Y 04 Mar 2002
(see note 1)

PROJECT PROPOSAL 999.00 5.00 Y 04 Mar 2002
(see note 2)

PROJECT SUBMISSION 999.00 40.00 Y 04 Mar 2002
(see note 3)

TAKE HOME EXAM OR REP OR
W'SHO

999.00 25.00 Y END S1
(see note 4)

NOTES:

1. Further details about the due dates are detailed in the assessment section of the
Course Specifications.

2. Further details about the due dates are detailed in the assessment section of the
Course Specifications.

3. Further details about the due dates are detailed in the assessment section of the
Course Specifications.

4. Further details about the due dates are detailed in the assessment section of the
Course Specifications.

OTHER REQUIREMENTS

1 When there is more than one marker for a single item of assessment, the distribution
patterns and means for the different markers will be compared and marks adjusted
if necessary.

2 Marking criteria are provided in course material as mark sheets/guides or as part
of assignment specifications.

3 Summative assessment items will be given a numerical score.
4 Course Grades will be calculated by aggregating the weighted result or numerical

score for each summative assessment item. Any ungraded assessment requirement
will receive a Pass, Fail or Incomplete.

5 Each Assessment item must be passed.
6 If assignments are submitted after the due date without an approved extension of

time, a penalty of 20% of the mark awarded by the examiner for the assessment
item will apply for each day late.

7 Take home exam: paper to be collected from 8:00am. Answers to be returned by
5:00pm the same day.
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